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Introduction 
The term EAL is used when referring to pupils where the language spoken at home is not English. This policy sets out the school’s aims, objectives and strategies with regard to meeting the needs and celebrating the skills of EAL pupils.
Eastover Primary School provides an education for all, which acknowledges, and is enriched by the diversity of ethnicity, culture and language of its students. Eastover Primary School is committed to making good provision of teaching for students who have English as an additional language or are bilingual. Eastover Primary School has high expectations of EAL pupils and is ambitious for their academic achievement, ensuring language development enables access to the full depth of the curriculum. Eastover Primary School will identify individual students’ needs, recognise the skills they bring to school and ensure equality of access to the curriculum.
Equality of access to the curriculum for all students, including those for whom English is an Additional Language, is ensured not only by direct language support from teaching staff but also by a whole school approach. This comprises a learning environment that encompasses a varied range of teaching and learning strategies, multicultural and multilingual resources and displays, and whole school celebrations that embrace a wide range of world cultural events. 
Statement of aims and commitment
The aim of this policy is to set out how that access is achieved with regard to students for whom English is an Additional Language. Eastover Primary School will provide effective learning opportunities for all students by: setting suitable learning challenges, responding to diverse learning needs, and overcoming potential barriers to learning.
This policy sets out the aims and practices for the support of new arrivals / EAL students at Eastover Primary School. The term ‘EAL’ stands for English as an Additional Language. The term ‘new arrivals’ refers to students who have arrived in this country from abroad, have been in the UK for less than two years and have very little English on entry to Eastover. The term “new arrivals” is used descriptively and does not define a pupil’s ability, potential, or long‑term educational needs.

The National Curriculum secures entitlement for all children to a number of
areas of learning and gives them the opportunity to develop the knowledge,
understanding, skills and attitudes that are necessary for their self-fulfilment and development as responsible citizens. 

· We promote the principles of fairness and justice for all through the education that we provide in our school. 
· To improve the speaking and listening, reading and writing of English of children who are learning English as an additional language.
· To support access to a broad early years curriculum and to the National Curriculum, by improving children's fluency and providing bilingual support as appropriate.
· To integrate new children into Eastover Primary School in order to ensure that they gain access to the curriculum and academic achievement.
· To use school, borough and government resources effectively to raise the attainment of children for EAL children.
· To identify and make maximum use of opportunities for modelling fluent use of English and to provide opportunities for children to practise and extend their use of English.
· To encourage and enable parental support in improving children's attainment.

The aim of this policy is to help ensure that we meet the full range of needs of
those children who are learning English as an additional language. This policy is in line with the Equality Act 2010 and the Public Sector Equality Duty, ensuring that all pupils, including those with English as an Additional Language, are treated fairly and supported to achieve their full potential.

Safeguarding
Eastover Primary School recognises that pupils with English as an Additional Language may experience additional vulnerabilities due to language barriers, cultural differences or recent transitions. Eastover Primary School is committed to ensuring that all safeguarding policies, procedures and information are accessible to pupils and families with EAL. Where needed, interpreters, translated materials and additional explanations are used to ensure that parents and carers fully understand safeguarding expectations and how to raise concerns. Staff are aware of the need to be particularly vigilant in identifying safeguarding concerns for EAL pupils and to ensure that children feel safe, valued and able to communicate worries, with appropriate support, within a trusted and inclusive school environment.

The Ethnic Composition of our school
The Government defines EAL learners as:
‘A pupil is recorded to have English as an additional language if they are exposed to a language at home that is known or believed to be other than English. This measure is not a measure of English language proficiency or a good proxy for recent immigration.’ (DfE Schools, Pupils and their Characteristics July 2020)
In January 2026 there were no traveller or asylum seeker children. We have one hundred and eighty four bilingual children and twenty eight different languages (not including dialects). This means that forty six percent of our school population is learning English as an additional language. 
On entry to Eastover Primary School, information is gathered about: 
 Pupils’ linguistic background and competence in other language/s
  Pupils’ previous educational experience 
 Pupils’ family and biographical background 
 Pupils’ are assessed within one month of entry with an assessment proforma
Key principles for second language acquisition
Newly Arrived EAL students join Eastover Primary School through transfers from Foundation Stage to year 6; some EAL students are admitted mid term in all national curriculum years as directed through the Local Authority and they follow school’s admission procedures. On arrival students’ complete an interview and initial assessment with the EAL Coordinator in which determines their curriculum setting.

EAL pupils are entitled to the full National Curriculum programme of study and all their teachers have a responsibility for teaching English as well as other subject content. Access to learning requires attention to words and meanings embodied in each curriculum area. Meanings and understanding cannot be assumed, but must be made explicit. Language is central to our identity. Therefore, the home language of all pupils and staff should be recognised and valued. Pupils should be encouraged to maintain their home language. Although many pupils acquire the ability to communicate on a day to day basis in English quite quickly, the level of language needed for academic study is much deeper and more detailed, and can require continuing support for up to ten years. Language develops best when used in purposeful contexts across the curriculum. The language demands of learning tasks need to be identified and included in planning. Teaching and support staff play a crucial role in modelling uses of language. Knowledge and skills developed in learning the first language aid the acquisition of additional languages. 
Assessment of English proficiency is aligned with DfE Proficiency in English descriptors (A–E), ensuring consistent tracking and reporting.
Children who are assessed as A, B or C are on a bespoke register and their abilities closely monitored through interventions, EAL support and targeted teaching. 
They are monitored every six weeks on their progress. 
Our 5 Stage Model for Language Acquisition
A. New to English
A child may:
 Use first language for learning and other purposes.
 Remain silent in the classroom.
 Copy/repeat some words and phrases.
 Understand some everyday English expressions but have minimal or no English literacy.
 Follow day-to-day social communication in English.
 Begin to use spoken English for social purposes.
 Understand simple instructions and follow narrative/accounts with visual support.
 Develop some skills in reading and writing.
 Become familiar with some subject specific vocabulary. A child at this stage needs significant support.

B. Early Acquisition
A child may;
 Participate in learning activities with increasing independence.
 Express themselves orally in English but structural inaccuracies are still apparent.
 Requires ongoing support in literacy, particularly for understanding text and writing.
 Follow abstract concepts and more complex written English. A child at this stage requires support to access the curriculum fully.

C. Developing Competence
A child may:
 Developing oral English well, allowing successful engagement in activities across the curriculum.
 Read and understand a wide variety of text.
 Written English may lack complexity.
 Demonstrate evidence of errors in grammatical structure. A child at this stage needs support to access subtle nuances of meaning, to refine English usage, and to develop abstract vocabulary.

D. Competent
A child at this stage can operate across the curriculum to a level of competence nearing to that of a pupil who uses English as his/her first language. They may still make grammatical errors and need support to develop their linguistic skills.

E. Fluent
A child at this stage can operate across the curriculum to a level of competence equivalent to that of a pupil who uses English as his/her first language.
The progress of EAL students is closely monitored and children receive interventions if necessary which are delivered by the trained inclusion team. EAL students who don’t require intensive EAL intervention join mainstream classes and are subject to staff monitoring. Teaching and support staff are responsible for differentiation to meet the needs of EAL students and respond appropriately to their language needs. EAL coordinator systematically liaises with teaching and support staff to quality assure the teaching and support for EAL students.
The impact of EAL provision is measured through improved language proficiency, increased independence in learning, academic progress across subjects, and pupils’ confidence and participation in school life.

Language and literacy experiences of EAL students
Some students already have good language and literacy skills in two or more languages. Some students are EAL learners who have had limited or no previous experience of formal literacy. New arrivals
Some students have missed some or all of their primary education and have not fully developed the language and literacy skills needed for secondary school. Some students have statements of SEN with language or literacy needs.
All of these diverse groups benefit from teaching that develops their language and literacy. As children progress through Eastover Primary School, the language and literacy demands of the curriculum increase and students need to develop a wider range of language skills, in particular making the transition from spoken to written forms.
Pupil Voice and Wellbeing 
Eastover Primary School values pupil voice and recognises the emotional impact of learning in an additional language. EAL pupils are supported to share their views, build confidence and develop a strong sense of belonging within the school community.

Beginner EAL learners
Students who are new to English will be integrated into mainstream subjects from the moment they join Eastover Primary School. This strategy enables them to:
· develop oral fluency quickly
· immediately feel part of Eastover Primary School
· develop language in context
· experience their full curriculum entitlement
It takes 2 years to develop social language skills in English, but 5-7 years to develop proficiency in formal, written English.
Good Practice in working with bilingual and multilingual students:
Eastover Primary School recognises the following factors as being central to progress for EAL students:
· Recognition of the importance of home language.
· Treating racism and bullying seriously.
· Strong home/school and wider community links.
· Learning environment that is sympathetic to a variety of cultures.
· Resources, which include bilingual materials.
· Curriculum, which portrays positive images and role models.
EAL Department
The EAL Department at Eastover Primary has been established to support newly arrived bilingual students as well as support teaching staff in the school.
The roles of EAL Department include:
· Induction of newly arrived EAL students and initial assessment of language stage of EAL students.
· Teaching EAL interventions, particularly those students who are newly arrived.
· Providing in-class support to EAL students.
· Monitoring EAL students’ progress.
· Liaising with teaching staff.
· Providing advice on classroom strategies, inclusive curriculum material and differentiation of resources for EAL students to support and include EAL students.
· Developing partnership with parents.
· Liaising and developing partnerships with external agencies.
· Collaborative planning including advice on strategies and resources, inset courses, language needs assessment and linguistic, cultural and social background.
· Providing staff development sessions on differentiation for EAL students.

EAL teaching and learning
Curriculum Principles:
The curriculum should reflect the ethnic and cultural diversity of multicultural Somerset. Good education begins from sharing the experience that children bring to school from a variety of ethnic and cultural backgrounds.
Eastover Primary School’s goal is to enable students from minority ethnic backgrounds to gain full access to the Curriculum and to develop strategies for recognising and overcoming any obstacles that prevent students from developing their full potential in school.
All children in our school follow the curricular requirements of the Foundation
Stage and the National Curriculum. Children with English as an additional
language do not produce separate work.

EAL children working towards achieving conversational fluency and survival language (basic interpersonal communicative skills BICS) are supported within the classroom by the class teaching assistant or an additional teaching following the EAL whole school resource file. Teaching assistants work in partnership with class teachers within classrooms. This involves supporting individual children or small groups of children. 

However, some withdrawal support for EAL may take place at times.  but should be agreed by the EAL coordinator and class teacher for a defined period of time. The support should be clearly linked to the National Curriculum and reviewed regularly. The support may be used to address a particular language or learning focus. 

These may include:

• Preparation sessions with the pupil before teaching input, for example before a whole class session;
• Sessions following up a whole class or group session to reinforce key
language and concepts;
• Sessions to enable the pupil to complete homework tasks with
understanding;
• Intensive support for older bilingual pupils at a very early stage of learning English. Talking Partners work.

Children classed as ‘advanced EAL’ meaning they have been born in the United Kingdom or  have been in the UK for at least eighteen months and are working towards their cognitive and academic language proficiency (CALP) are supported within class by teaching assistants and/or withdrawn from class for intensive support.

In the Foundation Stage we plan opportunities for children to develop their
English and we provide support to help them take part in activities.
The Foundation Stage helps children learning English as an additional language by:

• Building on children's experiences of language at home and in the wider community, so that their developing uses of English and of other languages support one another;
• Providing a range of opportunities for children to engage in speaking and listening activities in English with peers and adults;
• Providing bilingual support to extend vocabulary;
• Providing a variety of writing in the children's home languages as well as in English;
• Providing opportunities for children to hear their home languages as well as English.

Curriculum Planning:
The needs of EAL students in accessing the curriculum necessitate careful planning, as does the provision of a balanced and positive multicultural education. All teachers will need to consider language demands alongside the content of the curriculum and plan how they can support EAL students to develop oracy and literacy appropriate to their subject.
Teachers will ensure that:
· The language and learning needs of students are clearly identified and provided for.
· The support requirements of students are identified.
· The language and learning demands of the curriculum are analysed and support is provided.
· Visual support is provided for key concepts.
· Planning includes opportunities for first language activities in the classroom.
Curriculum and Classroom Practice:

Students learning English as an additional language are the responsibility of all teaching and support staff.
· Teachers will have high expectations of all students regardless of ethnicity, gender, or social background.
· Teachers will use speaking and listening strategies to develop subject learning and to model writing for key text types within their subject.
· Teachers will develop active reading strategies to increase students’ ability to read for a purpose and engage with a variety of texts.
· Activities will be matched to students’ needs and abilities and so they have a clear sense of progression.
· There is evidence of development in oral communication and literacy through:
· the awareness and utilisation of the children’s first language expertise
· provision of scaffolding/writing frames
· using visual aids and story props
· Practice and development in all 4 language skills will be encouraged through:
· Collaborative activities that involve talk.
· Opportunities for feedback to others.
· Models produced by peers to show what can be achieved.
· Classroom organisation and groupings will encourage and support active participation by:
· Grouping and regrouping students for connected activities in order to develop language skills.
· ‘Supportive experts’ in each group i.e. good readers and writers.
· Using a range of grouping strategies (mixed/like ability, language, interest, random, gender, age).
· Displays in the classroom and around Eastover Primary School will reflect linguistic and cultural diversity.
· Assessment methods will allow students to show what they can do in all curriculum areas.
· Bilingual dictionaries are available, and bilingual students will be encouraged to use them.
· Dual language books are available and in use where appropriate.
· Access to meaning will be provided by presenting and introducing lessons or topics with visual support:
· pictures
· objects
· videos
· maps
· posters
· use of Information and Communication Technology (ICT)
· Use of Talking Pens
 EAL Students and Special Educational Needs:
A child has special educational needs if she/he has a learning difficulty. A child must not be regarded as having a learning difficulty, Special Educational Needs (SEN), solely because the home language is different from the language in which she/he will be taught at school.
While regarding bilingualism in a child as an advantage, Eastover Primary School recognises that the spectrum of children with special educational needs may include a proportion of EAL students, and other students from ethnic minority backgrounds. The school recognises the importance of, and the difficulties involved in, the early recognition of SEN in EAL students. 
If a child does not make sufficient progress on the EAL programme then it is possible that the child’s difficulties are not solely due to language and the child may have more general learning difficulties – Special Educational Needs (SEN). If a teacher believes a child has SEN, they will discuss the issue with the EAL Coordinator, providing evidence from assessment data and behaviour observed in class. Assessments will be carried out and suggestions to support the child will be passed on and put in place. If there are concerns the EAL Coordinator will refer the child to the SENCO for further assessment and advice. 
If appropriate, Eastover Primary School will arrange an assessment in the child’s first language.
The nature of support for EAL students with SEN will be decided on an individual basis through consultation between SEN and EAL Departments. Provision of support will be jointly reviewed regularly. This support will take account of the child’s needs as an EAL student.
Eastover Primary School will make sure that home language does not prevent the parents/guardians either from accessing information on their child’s special educational needs, or from putting forward their point of view.
Assessment
· The progress of EAL students is monitored by individual teachers in their subject trackers. The EAL Coordinator also monitors and tracks the progress of EAL students on a regular basis and liaises with class teacher to implement strategies and interventions that will improve the progress of EAL students.
· Newly arrived EAL students’ register and provision map is regularly updated with relevant information and regular assessment tasks will indicate children’s progress. This register also informs curriculum planning.
· Targets for EAL students are set using the proficiency for English statements; if a student had no prior education in the UK, realistic yet challenging targets are set by the class teacher in liaison with the EAL coordinator.
· All EAL pupils are assessed in line with Eastover Primary School’s assessment procedures within the first two weeks of their arrival at Eastover. 
· Staff have the opportunity to discuss pupils’ progress, needs and targets via termly pupil progress meetings with senior leaders. 
· Progress in the acquisition of English is regularly assessed and monitored and recorded on an individual framework. 
· Assessment methods are checked for cultural bias which may cause results to be inaccurate and action is taken to remove any that is identified. 
· Consideration and sensitivity is given to the appropriateness of testing EAL pupils at the earlier stages of English acquisition.
 
Parents/carers and the wider community
At Eastover, we encourage parental and community involvement by: 
 Providing a welcoming induction process for newly arrived pupils and their families/carers. 
 Use translators and interpreters, where appropriate and available, to ensure good links are made between the Family and Eastover Primary School. 
 Identify linguistic, cultural and religious background of pupils and establish contact with the wider Community. 
 Celebrate and acknowledge the achievements of EAL pupils. 
 Recognise and encouraging the use of first language for developing positive links between school and home. 
 Support parents, so they can help their children at home.

Key responsibilities 
All staff have a responsibility for supporting and encouraging children to
become fluent English speakers and for communicating school expectations. Senior leaders and the EAL coordinator regularly evaluate the effectiveness of EAL provision and adapt strategies in response to pupil progress and identified need.


Speaking and Listening.
All staff have responsibility for:
• Modelling good use of English, in extending sentences and encouraging children to do the same;
• Communicating to children that they are expected to speak clearly and audibly using more than single words as appropriate;
• Communicating to children that they are expected to listen and respond when someone speaks to them.

All teachers have responsibility for:
· Planning work in the context of children's stage of fluency and anticipating opportunities for developing use of English. Planning a clearly identified language focus for each lesson which will aid second language acquisition and is made explicit to the pupils;
· Setting targets using the Eastover Language target cards (adapted from the York language targets) for improving oracy and speaking and listening;
· Assessing and tracking progress in speaking and listening.
· Finding out about the language histories of the pupils in your class and take account of how long they have been learning English.
· Consider the influence of behaviour, attitude and cultural expectations.
· Liaise with specialist staff to develop a full picture of pupils’ performance.

The EAL coordinator has responsibility for:
• Initial assessment of children's speaking and listening level of admission to school using the Renfrew test.
• Completion of a Progress Record within ten weeks of admission to school.
• Additional planning and preparation for targeted children which will support access to the curriculum and/or development of English fluency;
• Supporting whole school or year group planning with additional input on developing language across the curriculum;
• Identifying and providing resources which support children learning English as an additional language;
• Updating speaking and listening assessments each term in partnership with class teachers.
· Carrying out case studies for individual children.
· Observe pupils during lesson and in other settings and note their responses and involvement formally and informally.
· Play a full and active role in contributing to the school monitoring and work sampling systems. 
· Be an advocate for ethnic minority pupils, celebrating the achievement of bilingualism and highlighting achievement of all kinds.
· Provide all staff with information about the ethnic minority pupils in their class.

EAL Support Staff have responsibility for:
• Working with targeted groups to support children's access to the curriculum;
• Translating verbal instructions and explanations when appropriate, to further children's understanding of concepts and tasks;
· Observe pupils while working with them in lessons and feedback information on their engagement and learning to the class teacher.
· Provide feedback to inform teacher’s classroom planning.



Admissions
· Our Admissions policy and criteria do not disadvantage pupils from particular religious or racial groups and action will be taken to remove any inequalities which are identified. 
· Comprehensive information about the pupil’s ethnicity, first language and religion is included in all admission forms. 
·  The admissions process will be monitored by ethnicity to ensure that it is administered consistently and fairly to all pupils. 
· All data is managed in line with UK GDPR and Data Protection legislation.





Attendance
· We expect good attendance of all pupils and work together with staff, pupils and parents to ensure that high levels of attendance are maintained. 
· We monitor attendance by ethnic group and take action to reduce any identified differences between groups of pupils e.g. by following up absences, telephone calls and home visits
· Staff who follow up absence are aware of and sensitive to relevant community cultural and religious issues. 
· We recognise staff and pupils’ rights to take time off for religious observance. 
· We make provision for pupils on extended leave to cover missed work. 
· Parents/carers are aware of their responsibilities in relation to pupil attendance and absence


Linking Eastover Primary School’s EAL policy to other policies 

This policy should be read in conjunction with our policies, especially those for 
Behaviour 
Teaching and Learning 
RE 
SEN 
Racial Equality and Diversity Policy

Eastover Primary School Aims and our procedures for Self-Evaluation 

· We will integrate our EAL policy and practice into relevant areas of school life in order to fulfil our aims and meet the needs of pupils from different cultures and backgrounds. 
· As they are reviewed, we will ensure policies and practice will be informed by the need to promote cultural diversity and race equality 
· Our curricular and extra-curricular activities will be available to all pupils, irrespective of their background. 
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